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ABSTRACT 

This content emalysis schedule for the Puirtuguese 
Bilingual- Bicultural Project of Artesia, CaUfomia, presents 
information on the history, funding, and scope of the project. 
Included are sociolinguistic process variables such as the native and 
dominant languages of students and their interaction. Information is 
provided on staff selection ?.nd the linguistic background of project 
teachers. An assessment is made of the duration and extent of the 
bilingual component, and the methods of second language teaching in 
general, included is an analysis of materials, student grot^ing, 
tutoring, curriculum patterns, and cognitive development. The report 
also discusses self-esteem, learning strategies, the bicaltural and 
community components, and means of evaluation. Attached are 
additional pages on the general objectives of the program, the impact 
of the first year's operations on participating groups, and excerpts 
from tape recordings of on-site visitations. (SK) 
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PROJECT IDENTIFICiaiON 
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• bilingual education z^pplied research unit q -i Project No* 

project b.e.s.t. * 

n.y.c. consortitca on bilingtial education 

CONTENT AN.ALYSIS SCHSDUL2 

FOR BILEIGUAL EDUCATIOII P.iOGxLAivIS 

.Research Assistant ^Vck o-X^d T- Date TtAly, 1^7 X 

0 2^ai5e of Project pQ<4u ^Ue ^e. 6i U n^UOc i ■'B(OUl14'U roA 'PpoJ C-CJ" 

0.3 Address of Project \1 9 Si"^ Sotxt'll Pi Ot^^er 6lv<l • 

o..^^8c^61,Ad^J:c.W f. ^^'7^' . 

•05 STATE ^ 0^5 3 

1 - Alaska 11-Loviisiana 21-0:aahoiaa 

2- Arizona 12-llaine 22-Oregon 

3- Califoniia 13-1'fessachusetts 23-Pennaylvania 
4.-Colorado U-lfichigan 24.-:'Jiode Island 

5- Gonnecticut 15-Montana 25-Texas 

6- Florida 16-New Harapshire 26-Utah 

7- Gua3n 17-Nev; Jersey 27-Veritiont 

8- Idaho iS-New Mexico 28-\/ashiiigton 

9- Illinois 19-Kew York 29-Wisconsin 

10- Indiana 20-Ohio 30-Other (specify) 

1.0 PllOJSCT HISTO^vY, FUIIDING AND SCOPS 
1.1 Year Project began under Title VII: • * _ 

see 97 - 1969 1.1 H 7 

Project - 1970 

No. _ 1971 

2.0 FUNDING (ilarl: all that apply) 

2.1 1-Any P:J0:- funding of BILINGUAL progran, if Title 2.1 

VII continues or expands that program 

0- no prior funding mentioned 

2.2 Year prior funding began 2.2 0 

2.3 Prior bilingual program involved: ' 2 3 O 

1 - early childhood (pi-e K K) — — 

2- eleiaentaiy studen'ts (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2 A Source of prior bilingual progi-am funding: 2./ 0 ' 

1 - local it-university 

2- state 5-federal (specify) _ 

3- foundation 6-other (specify )._7*" 

2.5 l-CONCURREKT funding of program(s); if cooperatin«v 2.5 I 

witla Title VII prograia ^ o ^ 1 

0-no concurrent funding raentioned 

2.6 Concurrent program , cooperating^ with Title, vn involves; 0.^ I .Q .llR 



.05 STATE . 0.5 .._v 

1 -Alaska 1 1 -Louisiana 21 -Oidahoaia 

2-Ari2iona 12-iIaxne 22-Oregon 

S-California 134iassachusetts 23-Pennsylvania 

^--Colorado U-llichigan 24.-;jiode Island 

5- Gonnecticut 154tontana 25-Texas 

6- Florida 16-New Hampshire 26-Utah 

7- Guan 17-Nev; Jersey 27-VeriBont 

8- Idaho iS-New iiexico 28-\/ashington 

9- Illinois 19-Kew Yoric 29-Wisconsin 

10- Indiana 20-Ohio 30-Other (specify) 

1.0 PllOJSCT HISTOxlY. PUIIDING AHD SCOPS • 
1.1 Year Project began under Title VII: *5 
see 97 - 1969 1.1 J 7 

Project 07 - "l^O 

No. ^7 - 1971 

2.0 FUNDING (ilarl: all that apply) 

2.1 1-Any ?:J02 funding of BILINGUAL prograa, if Title 2.1 0 

VII continues or expands tliat prograni 

0- no prior funding laentioned 

2.2 Year prior funding began 2.2 0 

2.3 Prior bilingual program involved: 2.3 O 

1 - early childhood (P^^e K -!- iQ — — 

2- eleiaentaiy students (grades 1-6) 

3- secondary sttidents (grades 7-12) 

0- not specified 

2.4- Source of prior bilingual program funding: 2./ 0 ' 

1 - local 4-university 

2- state 5-federal (specify)._. 

3- foundation 6-other (specify)., .[.71" 1111111*"" 

2.5 l-CONCUTvREKT fuAding of prograiii(s), if cooperating 2.5 1 

with Title VII program " * 

0- no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 2.6 Ij 2.,3 

1- early childhood (pi'e K •:• K) ^H--- 

2- eleinentary sttidents (grades 1-6) 

3- secondary students (grades 7-12) 
A-teachers 

0- not specified 

2.7 Source of concurrent funding, if cooperating ;ath Title VII • 
program: 2.7 i 

1 - local 4-federal (specify) * *" 

2- state 5-other (specify) 



3-university 5-founc1 £•!;:'. nv^-crfc _ 

2,3 Total Title VII grant (first year only) 2.{?<t Hi|B5M 

^•^ funds for concurrent program (s) cooperating vdtii 2.9 S^J^J)Ob ♦ 

iitle VII (I'.ir'it YSCT) ^ 

3.0 1-If a Ul«V2i;siTY is \/orl:ing with the Title VII prograiu, 3.0 /O 

speci^/ which: ^ & > U- 

0-none *" 

ERJcA^^^t^^-5wf90rVal Sp<xni&V\ ^SLproorom cwrejtd upon l^^P? 1^6*1 
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^» Jmpact of first year's operations on participating group's 

The impact of the first year's operations on all groups has ranged from 
complete acceptance to total unacceptance of the program. There v/ere also 
those who considered the project to be of questionable value— usually In 
regard to Innovative programs. ^ 

Impact on students 
The majority of the Portuguese students originally screened Into the 
total program have accepted the bilingual classes enthusiastically. 

Concern was expressed by some Azorean students and their parents regarding 
the Portuguese accent being stressed by the Brazilian-trained Instructor. Prior 
to Implementation of the program, and after consultation with Mrs. Julia Gonsalves 
Forftign language Consultant for the California State Department of Education, 
«nd with members of the -Pa rent- Community Advisory Committee, It had been decided 
to teach standard Portuguese, with consideration to be given to the differences • 
In the Brazilian and Azorean accents. 
Elementary propram 

Non-Portuguese students were selected and screened with the aid of the 
reeonnendatlons made by their regular teachers. Parent approval and acceptance 
of the bilingual program at the elementary level was .overwhelming, as evidenced 
by the numerous non-Portuguese parents requesting enrollment of their children. 
TM» was unexpected and resulted in formation of a "waiting list" for all of 
the elementary .classes. 

Four elementary blllnsual classes were scheduled with the following grade 
coaiMsftlons: K-I,I-2b 3-4, 5-6. Due to the demand for elementary bilingual 
Instruction, those classes originally averaged 33 students, although the project 
ptent indicated classes of 25 students. Since the first grade and the kindergarten 



bilingual classes met at a tir.ie v.hen certain students were out of school due 
to a helf-dey schedule, I? students volunteered to attcmi classes cither an 
hour earlier or an hour later than the normal school day in order to participate 
In the bilingual program. 

By mid-term the number of students In the upper elementary classes was 
reduced for various reasons— school transfers, student requests, regular teacher 
recommendation, and bilingual staff recommendation. It was decided not to fill 
the vacancies from the waiting list at that late date. Students who had been 
dropped from the program, either by student request or by teacher recommendation 
were Interviewed by a staff member and their parents were consulted to determine 
and record the various reasons for release. . 
Secondary program 

Two classes were formed at Faye Ross Junior High School, each class 
meeting for a 55-minute period on alternate days. This level experienced the 
grsatest number of withdrawals ty the non-Portuguese students. The original 
lion-Portuguese enrollment was eleven. students, of which only one has remained. 

♦ 

with the class. Reasons reported for withdrawing ranged from the subject being 

too difficult to parents requesting their children's withdrawal due to the 

I 

misconception on the part of the parents that the high' school bilingual class 
would not be offered the following year. . 'j . 

The bilingual class at Gahr iiigh School was conducted dally during a 
*0-«lnute period*. EnroUment has been maintained wtt^ the exception of four 
withdrawals— two students dropped out of school and ^he other two stated that 
they found the course to be too difficult and uninteresting. 

impact on teachers and administration 

The cooperation extended by the regular staff members of each of the 
schools played a major role In the successful implementation of the bilingual 



it.O SCOPE of P^IOJECT 

Kuabers of schools involved in Title VII pro^ra:.!: 

1- one A-fom* 0-not specified 

2- two 5-five 

3- three 6-other 

4.. 2 Total nmber of students in prograii A. First year 

D. Second year 
C.TIiird year 
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U.2 A 3^ 
B Aa 1 



4.3 Grade level of students in progranr number of classes per 
grade and total number of students by- grouped grade levels 
(by second year) 

Nuaber of I^uaber of ^.3 PSX 2S 

Classes.^. Grade Classes^,, . A {{Q ' 

PS.PreSchool _ 7^ ^^^e n ^]l ^ S> 

Iv-Kndgtn I a ° 0 |---J^----- ^--^^w- 

PSK J.^TOTiiLlk Vtudents PS and K t^aSe , J-^--' ^--30 

E .liHD. TOTiiL students gr. 7-9 



1 - grade 1 

2- grade 2 

3- grade 3 
/--grade 4. 

5- grade 5 

6- grade 



:::V:::: 
" + 



12^ 



10- grade 

11 - grade 

12- grade 

C TOWi' s^idents gr. 10-12 



A...UR, TOTATHuHSTts gr. 1-6 



A- A 1-All classes graded / / 3 

2- All classes ungraded 

3- -*^ le classes vmgraded 

If ungraded, specify ages cr grades grouped together;l-^j ^"^j^'^^^jl'^j 

5.0 P„10CESS VAiMLES - STUDEKTS (Sociolinguistic) 

5.1 Students Dojainant and Native language interaction and 
cultural affiliation (indicate nuaber of r>tude . s iii each 
category and specify cultm-al affiliation" in box) 
(Carole any inform tion v/hich is infen-ed and irr^te INF.) 



1. Total 

Non-English j 
Mother Tonjue 1 



2. Total 
English 

ifother-Tongue . 



j-i-konra^filish D9r4nfJnt 1^1- aigiish bpidnaiiV 5.0 
fl.N-EDon - NaiT , II..E-Doa '-"kHIt'' 



, NE da.: 
1 K-3IT 



Ilg E-Don - ELU 



.1 2 doB „ 



-.Oon TT- 



l^i A? H 



I Total Non-English II Total English 2otrl J^Dom 

Doninant:..U5,. Dor^nant;. .6^ 11= IlI^ II,""- " /^^ 



graae and total nmber cf students by grciuoii grade Itjvel 
(by second year) 

Kunber of 
Grade Class es, 
PS*-PreSchool 
K-Kndstn ----i^— 

PSK . S5L TOm IICV students PS and 



Grade 

7- giade 

8- grade 

9- grade 



Hunber of 
Classes 



U.3 



TQTAL students 



ST- 



7-S 



1 - grade 1 

2- grade 2 "1.1 "1" 

3- grade 3l ill.'i.'.T.' 
^.-grade AO * 

5- grade 5 T ■ 

6- grade 6o I 

A ..UA. TOTAL' stiiiSnts gi'. 1-6 



10-srade 107.^).... 
H-grade 11 .S.etr... 
1 2-grade ISv^' 

C .j3i)..'rO^^^' s'tiJd^^^^ gi'. 10-12 



/f*A 1-i\ll classes graded 4., 4. 3 

2- All classes unnraded 

3- Soae classes ungraded 

If ungraded, specify ages or grades grouped together: L-^ J j S^'iyi^^J ^ 

5.0 P.^OCESS VA-'JABLES - STUDErlTS (Sociolinguistic) 

5.1 Students Dominant and Native langiiage interantion and 
cultural affiliation (indicate nuia'oer of students in each 
category and specify cultural affiliation "in bo:-:) 
(Circle any inform tion v/hich is inferred and vK-ite lilF.} 



1. Total 

Hon-English 
llother Ton^e _j 



f Ilon-j^iZllsh IkiKinant ^ ^il; H^ilish" bpMnaiijb 5 . 0 
1 1 .N-E Doa - NHIT . j II.-E-Dom - NHiT ' 



2. Total 
English 
ifother-Tongue 



If3 



11^ E-Don - HIT 



; HE do:.: I 
t 

.[ S don 
lia^IT III. 



Wo,. 



I Total rloii-English 
Doninant;. . 



! 5? .7! 1 EiiT 2 

II Total English TotrJ D-Dom 

Dojninant:._^^>^^_ 11= jt-j. h * 



! N-S Don N-S^T 



Non-English ; a^iaple: a native Spanish spea3:er 
llother. Tongue who uses Spanish in most contacts 
though he may laiot; English 



English 
Mother Tongue 



^..English Dominant 



Zbcarqple: a native Spanish 
spealcer \;ho uses Spanish only in 
faniliar contacts, and English • 
in all others; school, v;orI:* 



w-:: Don - 2zr 

Example: (rare) a r^tive ^nglish 
spealiing Puerto Tdcaa child, 
bom in Hew Yor!: \;ho returns 
to Puerto "dec and beca:es 
Spanish dominant 



Sraples: l)a native E.spea!d.ng 
acculturated ilraerican who may 
or '^^y ^ot :mo\f a second lang* 

2)a native E. speaking 
i:exican-Ai:ierican child uho has a 
iiiTAimal receptive ?3iowledge of 
Spanish, but has a Latin culture 
affiliation 



5^2^ Cultural or Etimic identification of target students in progran 
by nuiafaer and % of each: 



page 



Indigenous iimericans: 



ilunber 



A1 Navajo A1 

A2 Cherohee 

A3 Other (specify) A3 

A TOTAL No. of /iiiericau Indian li^^lH 

-Aniericans of other etlinic bacIcCTounds: 



Per Cent of 
Total Students 



% 

tf 
/J 

.7^ 



if inferred, 
check (>/) 



B1 ilexican-Anerican Bt _ 

B2 Puerto-?jLcan 32 
B3 Cuban ' B3'7I_r 
34 Other Spanish-Aaerican 

(specify) B4 

B TOTAL No. of Spanish- B "^^1"^ 

spea-dng ikiericans 

C Portuguese-Azaerican C 

D Franco-iiiaerican D 

^ Clnnese-Aaerican F 

G Sshino G 

H l^ussian E 

J Other J 



143 



I TOTAL nmaber of N-SiT target 
students 



Ib3 



P 



J'^ 





1^. 



5.3 Ethnic identity of Englisii nother tongue students other than target 
population, if specified, hy number and per cent. 



Xerox' 22 



31 



E2 



II TOTAL number of HIT students 
other than target population 







S.U students ' native language or mother tongue if DIFFSI'JSIJT 
fron their dociinant language. 

(specify) 

?P:^I^XJ§S^Si^S§. Different Ilatiye. J^n^ge lluaber 

1 -English j^iy.y.v^[i / [ 

^--Spanish ^''^ ' 



5.A tlS. 

Per Cent 
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5*5 Students' Doainant Language and Ibctent of Bilingualism 



Doninant language 



lunber of 



of students in,prn/;rar.L ' Studerts 



iionolinguaJj ilxEiber of students Bilingual 
. t to any extent 



31 ue::ican-Aiaerican B1 

B2 Puerto-.*iLcan B2 

B3 Cuban B3"JI' 
34. Other Spanish-Aaerican 

(soeciiy) B4. 

B TOTAL No. of Spanisu- B '"[^ 

spea:cing Aiiericans 



C Portuguese-Zoaerican C 

D Pranco-Aaerican D 

5* Chinese-Anerican F [^JJ^l 

G SsIdBo G *17"r* 

H llussian E 

J Other J 

I TOTAL nuniber of N-SH* target ' , ^ 
students 1^3 



75 



< 
/- 



3^ 



5.3 Ethnic identily of English notlisr' tongue students other than target 
population, if specified, by number and per cent. 



XeXO^ 22 



21. 
22 



C At) ^^^-^ number of 21T students 

other than target population .6*^.. .3.2^.^ 



5*4. Students ' native language or mother tongue if DIEPSLUaST 
fron their dominant language. 

(specify) 

V^i}?¥^y'.2-?SS!^SS. Different Ilative Lan^^e ilunber 

1- 3ngiish 

2- Spanish 



5.U )lS. 

Per Cent 



5.5 Sttidents* D onin n n t Language and Sjctent of Bilingualisn 



Dcninant language | 
of students in prograzi : Students 



raiaber 



s 



A 



A2' 
A3- 

B 



English 
^laerican 

Indian _ 
llavajo 
Cherokee 
Keresan 
Other (spec.)_ 
Spanish 



C Portuguese 

D French 

'F Chinese 

G Eskiiao [ 

H Ihissian / 

J Other (spec.T*' 



IiiEjber of ilonolinguai ^hmber of students Bilingual 

to anj'- extent 

not 1 only listening • spealrLng 
spec.: comprehension ^ability 



not 
spec« 



140. 



Ho. 



cf 



:Ko. 



cf 
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1 - 2nglish Mother Tongue and Kon English iiother Tongue ^ l4 -iS* 

^tudents are required to participate in the bilingual progran ' 

2 - Only N-arr are required to take progran, aiT's participation 

IS voluntary 

3. •* Both S'lT and i!-3IT part-i citation -^s volunta-rv 

h - Students selected afccorjii^ to seme criteria'' of project (in addition to 

5.7 Proportion of E- :;on pupils in project area: see Chart C 5^"^^® QO Vi^ 

n.sr-not specified on the ciiai-t * 

5.8 Comunity Gliaracteristics (aarZ: ally that ap-oly) k ft lOO ^ 

(% if more than one category, indicate percent for each) ^ ^ 

■1 ~ inner city-ghetto , barrio 

2 ~ major city 

3 ** small city, toim or snburB" ' ' '~ 

4- *■ ixiral, farm ■• 

5 " other (specify) 

^ reservation , 

5.9 A. Socio-econoiiic status of iff-Eicp participating students 5.9 A hS ^ 

Unaicate specific percent of loi; SES) 

B. Average family income, if nientioned t, 
«t Q I n.s. _not specified ^ 

. in '1*^'*'''''^ti^*^>^«»^*j^^^ P ! AqcL«.$«. f<!i«xilrc3 ^FOC-., 

_ 5.10 Socio-econonomic. status of ri.iT>rticipati% students 5.10 

^indicate specific percent of lov; S2S on the blailc) ^ ^ 

n.a. - not applicable (no ii-lT) / u«k.^«»t^« . • " . 

00 -not specified ^ bwf rr>ajo<-.+^ CWeroL^e. 

5.11 Proportion of migrant students in project ^11 CS oL 

vindicate specific percent) Vs^O 

n.s. -not specified 

6.0 SOCIOLIIIGUISTIC SUHVST 

6.1 Project states tliat a 30ciolingTiistic survey; 6 1 I 0 

I fsr II for * II -"^ 

il-ZiuT- group gi-ou-o 

1 was made 

2 iri.13. be laade 

0 not mentioned 

6.2 If a sociolinguistic survey v/as or ^dll be nade. 6 2 I A.fll. 

mark all groups included: TT 

IN-HiT II HIT - ■ 

1 pai'ents 

2 children ' 

3 teachers 

U comunity .IIHL 

5 others ^ j 
(specify) ~ j 

6.3 Language dominance of H-ZIT gi-oups (checl: A_parents, D children, C teachers) 1 

t"^:^"""^ ^ ^'^^^^ each language is used 'in different doSs ^ I 
^ tnrough various means of ^contnunicat-ion. ^ 



5-C Ooixiunity Characteristics (nar:: ally that a:Doly) , 5,8 lOO 

(% if more than one category, indicate per'cent for each) ^ 

■1 • inner city-ghetto ,harrio , % 

2 major city 

3 ^ sraall city, town or suburb' 

A ^ ioiral, farm 

5 other (specify) 

reservation ^ x 

5.9 A. Socio^econo2iic status of h^emt participating students 5.9 A. )r\S ^ 

(indicate specific percent of lou SES)^ 
B, Average family income, if iiientioned 3, 
«^ Q 1 n.s. ^not specified ^ r> 1 * ^ 

5.10 Socio-econonomic .status of II^IT participating students 5.10 _ 
(indicate specific percent of low SSS on the blan!:) 

n.a. - not applicable (no ii'lT) / u^w^Ii^»^ . . • * ^ . . _ 

00 -not specified UnKnou>r. ^ j,^^ major.+^ cWera^ft 

5.11 Proportion of laigrant students in project 5,11 O 

(indicate specific percent) * / 

n.s. - not specified' 

6.0 SOCIOLIIIGUISTIG SU?.VEZ 

6.1 Project states tliat a sociolinguistic siirvey: 6.1 I 

I for II for II 

ij-ZIIT 2^o^P .'iJT grou'o 

1 was made 

2 will be made ^ " 

0 not mentioned 

6.2 If a sociolinguistic survey vzas or x/ill be made, 6.2 I O'O^' 

maric all groups included: II 
I N-ia'IT II HIT 

1 parents 

2 children ^ . . 

3 teachers 

A community " 

5 others - 

(specify) ~ 

6.3 Lang-uage douinance of li^ZlT gi^oups (checl: A_parents, B._ children, C teachers) 

will be detemined by the Kitent each language is used in different domains 
tiirough various means of coramunication. 

e.g. specify extent descriptively: never, sometimes, alx/ays 6.3 A 
USE NCII..EIJGLISH LAI^G. ^32 SIGLISII .G 

Dams: LisMii^^^ 

1 Home i 4 " ^ — 

2 Church ' * 

3 School 
A Uoric 

5 Socializing 

6 neighborhood * 

7 f ilxi-TV-radio ^ ^ 

8 liag-azines^ne^ys^ . 

9 Otliers \_ 

(specify) 



. . J 



' - gUIDAtlCE AMD EVALU ATION COMPONEU. 

: MoL 

3.0 OBJECTIVE ; To c>;pand student profile identification procedures for students 
with EnjlisK lonsu^gt deficiencies orA culturt-»1 differences. 



PROCEDURES 

3.0 Administer a battery of tests that will Identify more discriminating 
deficiencies in language acquisition. 

3.1 Recently emigrated Portuguese students will be given the Vide Range 
Achievement Test (Math). 

3.1.1 Diagnostic interpretation will be made by the school 
psychologist and the bilingual instructor. 

3.2 Students selected to participate in the project will be identified by 
at least six criterion. 



3.2.1 Engnsh-Portuguese language deficiency* 



3.2.1.1 No English vocabulary ! 

3.2.1.2 Partial or limited English vocabulary 

3.2.2 Average or better Intelligence 

• 3.2*3 Classroom teacher recommendation 

3.2.'i Project teacher recommendation 

3.2.5 Parent request 

3.2.6 Project Director approval 

3.2.7 Pr i nc i pa I reconvnenda t i on 

3.2.8 Portuguese language deficiency 

3*3 School counselor at the junior and senior high school levels will use 
a project staff member to interpret tests to the parents in non- or 
limited English-speaking homes. 

3.4 School counselor at the junior and senior high school levels will spend 
one one-half-hour period discussing vocational decision-making to the 
project students of non- or limited English-speaking homes. 



9^ 



pa;;;e 5 - 

^•4. If not included in siirvey, how was student's language dominance 6.4. I os>^^ 
deterrained? I II II ^ i 3 




1 - inferred by use of surnaiiie 

2- established by formal testing of stv.dents 

3- assessed by inforraal means (specify how) 

4.-not mentioned how language do:.u.nance was 

deter. ::^i8d ~ 

6.5 Sociolinguistlc Survey inclu des ? (check all that apply) 6>5,_Jr\ *^* 

An analysis to detenaine if an interlanguage exists 
in the community, (e.g., a mixture of two languages 
which seizes as a single system of commimication for 
a group of people). 
1-yes 

0- no 

•Jcci0lir.3-.ic tic GV.rvG^ includes itc:'.G covering: 

6.6 K-EIIT parents' attitudes toward maintenance of child's 6.6^_JCL0^1 
K-Ei-IT in particular domains of use or complete shift 

to English 

1- yes 

0- no 

6.7 2lT parents' attitudes tomrd their children's learning 6.7 ^ 
of the N-aiT language 

1- yes 

0- no 

6.8 Children's own attitudes regarding the second langtiage 6.8 
they are learning and the speakers of that language 

1- yes 

0- no 

6.9 If not included in survey how were parental an'^or 6.9^jQjS. 
comuunity attitudes toward N-El-iT maintenance 

determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or Mill be assessed by method other than 
socioling\xistic survey (specify how) 



6.10 1-After spciolinguistic su3cvey is made, how does it influence 6.10, Jr\' ; O i» 
program? (specify) (e.g. transfer or raaintonance instructional 
programs) 

0-not mentioned , - ' 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nuiaber in each category: 
(indicate non-English lang-uage in each box) 

ERylC 1. Language dominance not specified (if any information is not 

Mother tongue not specified specified, cross out tliat 

not, s'oecified \;hp>thftr T^ionol inminl r>r ^ilinrynfll heading and connlete thft . 



a group of people) • 
1 -yes 

0- no 

•-^ocicli:vv.ictic r>v.i*vc:' incD.udcs ito::D covering: 

6.6 K-aiT -parents ' attitudes toward naintenance of child's 
K-2iT in particular doBains of use or complete shift 
to English 

1- yes 
0-no 

6.7 2lT parents » attitudes tox>rard their children's learning 
of the N-Srr language 

1 -yes 
0-no 

6.8 Children's ovna attitudes regarding the second language 
they are learning and the speakers of tliat language 

1 -yes 

0- no 

6.9 If not included in survey ho\; v/ere parental and/or 
coEjuunity attitudes toward K-EliT naintenance 
determined? 

1- will not be assessed 

2- will be assessed, raethod not specified 

3- lias been or will be assessed by raetliod other than 
sociolingtiistic survey (specify how) 



6.6..jaO^: 



6.9 



6.10 1 -After sociolinguistic survey is inade^^ how does it influence 6.10_^[iC\. 
program? (specify) (e.g. transfer or naintenance instructional ^ 
programs) 

0-not mentioned , . 
7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by number in each category: 
(indicate non-English language in each bo::) 



J*. 



Langioage dominance not specified 

Mother tongue not specified 



(if a:^ information is not 
specified, cross out tliat 



^ not specified whether monolingual or bilingual heading and complete the 

rest of the chart) 



I IT E Dom, 

NEMT 

II E Dom 
"EMT 

II ^ 

Inemt 



Ajjjpjiojy-ngua^^^ 

^N= 

Nr 

lit 



7.1 



A Total Number B Total Number 
Monolingual Bilingu^ 



AM Z bilingual 



Total Iteber 
of Teachers 



I 


A 


No. 




I 


B 






II 


A 






II 


B 




7'6o 




A 






^1 


B 






A 




0 




B 








N 




-0- 





; • • ■ • ■ \ .••5oL 

B* Ge neral Objectives ^ ' 

1) Pupils frwh »n invtronmtnt where the d^n in ant ^nn^Ui'^^^c Is Port »j gucse/ 

* This program Is designed primarily to meet special educational needs 

of children five to eighteen years of age who have limited Engl lsh*-speaklng 

ability and who come from environments ^/here the dominant language Is 

p Portuguese. The concern Is for cMldren In this target group to develop 

• ♦ 

greater competence In English, to become more proficient In the use of 

f • 

two languages, dnd to profit from* Increased educational opportunity. 
^ Though this Title VII program affirms the primary Importance of 

English, It also recognizes that the use of a chlld^s mother tongue which 
Is other than English can have a beneficial effect upon his education. 
Portuguese, used as the medium of Instruction before the chlld^s command 
of English Is sufficient to carry the whole load of his education, can 
help to prevent retardation In school performance. The development of 
true literacy In the Portuguese language should result In a more broadly 
educated adult. 

2) Pupils from an environment v/here the dominant language Is other than 
fr Portuguese 

This program Is secondarily designed to serve a desirable educational 

objective for pupils who come from an environment where the dominant 

language Is other than Portuguese. (English, Spanish, Dutch, or Japanese}* 

The concern Is for children In this target group to develop competence 



roup to < 
w/ll all 



In Portuguese, and to provide a program that w/11 also result In the 

acquisition of knowledge and appreciation of the culture of the Portuguese 

people. The development of literacy In Portuguese should also result In 

more broadly educated adults among this target group. 

languages of other ethnic groups 
In ABC District. 

20 
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7.2 Linguistic background of nro.iect aides or poraorofossionals^ ter ntanber : 
(indicate non-English language in each box) 

1. - " 

2. « 



Jianguage dominance not specified 
Jlother tongue not specified 



Jlot specified whether monolingual or bilingual 
A Honolingual B Bilingual 



(If ai^ information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-3 Dom 
N-EMT 

II £ Dom 
II E Dom 

1 N-srr 



A Total Number 
Monolingual 



s 



7.2 



No. 



I A 
I B 
II A 
II B 
II-A 

II^B 
1 



% 



B Total Number 
Bilingual 



N Total Number 
of aides or 
para^ofessio nfils 



ifit> 

See. X^ro?C Cpia 

7.3 ^ 



7.3 Language( s) used bv bilin^a]^ propran tQa GliGvgi 
(Mark all that apply) 

1 -Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language. 



Bilingual teachers who teach in on3y one language teach in their 

native language: 

lb-only if native language is also their dominant language 
1 c-even if native language is not their dominant language 
1-0-not specified 

2-Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 



0- language(s)uBed by teachers not specified 

7.4 Lan^ge(p) uped by biHn fmnl A Ho-rrJi -idos or paraprorGnsioi^nlr^^ T.A 
(iJark all that apply) 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

language, whether or not it is their native language. 
i ixxngual aidos who instruct in only one lane, teach in their native lang.: 
lb-only if n-ativo liinguago is ;.lco thoir dcriincnt lt,:irra..ge 
1c-v.Von if native language is not their douinant language 
1-0 not specified 

"-Bilingual aides instruct in both their native anc 



regardl_ess of jk/hich 



3Cond language, 



II S Don 
EMT 



II E Don 



II A 

II B 

II-A 

II^E 
1 



A Total Number 
Monolingual 



B Total Number 
Bilingual 

S ■ 



N Total Number 
of aides or 
paraprofessionals 



See. K^roX Cpia 



^3_ 



7*3 Language (s) used bv bijLin^ual prpgran toa cliors: 
(Mark all that apply) 

1- Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 
native language; ^ 
lb-only if native language is also their doiainant language 1 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 

0- language(s)u8ed by teachers not specified 

7.^ Language(s) used bv bilingpial ^ro-rrj i -idos or para ^n-orcGsioiv-n s - 7. A A*3< 
(liark all that apply) 

1 - Bilingual aides instruct in only one langizage 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language, 
t ilinguol rados who instriict in oiily one long, teach in their native lang.: 
lb-only if native loigucgo is ..Ico thoir dcnlncmt l:.:iriU..ge 
1c-..Von if nr.tivo language is not their doiiinant language 
not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used ^?y bilingual ^■)rc vo;! aides not cioccified 

7.5 Cultural aff il^latloTi of teache rs, aides ^project diyecftor and evaluators bv 
number and percent (llark all that apply) Specify cultural affiliation. 



A. Teachers No, % 



B. Aides No. % C, Proj. Director D. EvaliJator(s)No. % 



£ (0.0 



f7 



0-not specified 
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7.6 Selec^onjofjl^Jl^^ from local coaaunitv ™ 
0-not specified ^ „^ iJo^^^" 

Kmaber of N-EilT progran teachers from local comnunily * r>°' ^ 

and % ^of total H-EilT teachers. 

l''i?n)?e£J?iI&P^^^^ ^ 7.7 So. % 

indicate specific percent on thV bianl:, or B |QD 

if specified descriptively, 

A = teachers i*"^®^^ 
B= aides 

3- nany 

4- -^ost 

5- n6re than half 
0-not specified 




7.8" 



Tgacker JWi^A^^^^^^ - Training and orpcriencc prior, to -oroiect 's D 

(Indicate number of teachers with each q^ificatlon°'V.^jj^jjy^ g | ft "pJll 

if Given) ' 
n.s, -qualifications not spcified 
0-previous coiirses not specified 

!• teacher must meet a specified level of language proficiency on a 

standardized proficiency test of the non-English languaee tliroueh 
which (s)he will instruct 

2' .teacher must meet a specified level of coiaraunicative caapetence in 

the non-English language detemined by a structured intervie;/fiuencv 

3. previous teaching through H-I2IT (in country' where it is a nativ^iative- 

language, in Peace Corps) like 

U' previous teaching in local are^live in the comuiii" t- ^e®P 

5.. courses in N-HIT language structure and usag^ i^,;;5stics o-^ ^ iTT- 
6 courses in K-E literatur^' or literacy in ^^i^^'' " '^^^^"^^ 
7« :aust oe. bilingual 

8... _any previous education through h-aiT/content of courses learned throu^th 
9._. .courses m teaching 2SL/audio ling-ual approach iug?"^^' 
10..V^. courses in methods of teaching N-aiT language/language develo'D-ent 
courses in methods of teaching content (e.g. nathTin VaiT ' 

12. certification in ESL/or e^-)erience teaching ZSL 

13. certification in teaching N-SIT 

H. cross cxxltural coxirses 

15* .courses in the cultural heritage, values, deep culture of N-SIT or 

Id. other qualifications, soecify 

8.0 SmF DEVELORiStJT V g.l A ^ ' SKcde^fe . 

. 0-No staff training mentioned ^- 

fAProieciis^fferi^^t^r^^^^^^ For P-.. 

FR?C 5"t^ ■ i 



5-aore than. half 
O-not specified 



7.8* Teacher^ilufui^^ - Training and czqicrienco grlojiLlip -Drolect 

Tindicate number of teachers with each qualification, 7 •oJ3[^^laf^ 

if given) 



n.s.-q\Aalifications not spcified 
0-previous courses not s^pecif ied 

1. 



2. 



3. 
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.teacher must meet a specified level of language proficiency on a 
standardized proficiency test of the non-English language tlirough 
vhich (s)he will instruct 

.teacher must meet a specified level of coinraunicative competence in 
the non-English language determined by a structured intervie;/flnenqy 
previous teaching through M-afT (in country where it is a nativo^Jjiative- 
language, in Peace Corps) 
4., previous teaching in local are^live in the- coiLiu:ii1^" pexehce 

5. ri^^ courses in II-SIT language structure and usag^^ linsuictics or li trainin. 

6. courses in N-S literatur|' ox literac^r iii Spajiish 

7. .nust be bilingual ^ ^.m/ 

8*..„a:V previous education through f:~4UiT/content of coursos learned tlirough 

9» courses in teaching ESL/audio lingual approach 11-3 iT 

10*.7v?l courses in methods of teacliing N-HIiT language/language developrient 
U/^" courses in metliods of teaching content (e.g. mathjin N-SIT 
12i[[ certification in ESL/or e:c?erience teaching; ZSL 

13. certification in teaching N-aiT 

14. * cross cultural courses 

15., _*3ourses in the cultux^al heritage, values, deep culture of N^aiT or 
l6. .other qxialifications, specify travel 

.0 STAFF DEVELOREKT " ^ 8.1 A ^ StUCfet^fi . 



0-No staff training mentioned 
8^1 The. pa^>iecj;^ i s_ofXeri^^ .'teacherp^ 



B 



Y"-'**-".*'''-''--^"-'--^-™^ ^* B. For Para* 

fa^ypr. paxa£^^^^^ pxpfossionals » 



(marl: all that apply)* 

n.s. -Training indicated, but nature not specified 

1- j3iiglish as their second language .^...^ ^. 

2- The teaching of Snglish as a second language. ^ 

3- X as their second langtiage_ ^ 

4.-The teaching of X as a second Tangim 

5- iIethods of teaching other academic subJeVtV J [J 

6- Iiethods of teaching other academic subjects 
in X language ^. 



^•^ Stated no als of teacher training are : 8.2 ll* 



c 



■f 



1- Understandin,'f of socio-cxiltural valued .. and practices oi' 

2- Cross-cultural training 

3- ^ensiti\dty to ethnocentricism and lineuistic snobberj' 
U-iitrareness oi the socisl-eniotional development oi 

5- Stratei:;ies for accomodating the difl'erent learninf^ 
styles of 

6- StrateGies for cognitive development of 



Students 
•I N-EMT II EMT 



T-Sfcrategies for reinforcing, the se.lf-esteea of 

8-MethodS O-f Crnflfi-mi1+.llY»ftl +.PA/*V»"?nrr +Ao/>V*4r»rr 



5-Methods of cross-cultural teaching or teaching the 

bicultural component ' 

9-Fonmilation of pupil performance objectives 



lO-Methods of evaluation of pupil performance objectives 
O C n^O specific courses if given (or Xerox and attach) 




8o Methods of Teacher Trainin p r : (Mark all that apply) 

1 - courses 

2- experiential, teaching supervised by caster teacher 

3- vorlcshops where teachers offer suggestions to each other 

^-use of video-tapes of teacheisfor feedbac'.: on hou they are doine 

5- cross-cultural sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders systen) 

7- other (specify) 

B.U Pro . i?<?t prov; dR, s V j£mse d _ m ^ to teaohpr^.ji nd oarap roffeginn, C.4 ^ 

§k>for_ioant lespojL^^ 1-yes 0-- not iaentioned ^" '\ 

8.5 g£Piegt^ov^dep fo r parapro f e^sionals t o reg^iiv^ r..n»r.p» .r,.A,* 3.5 0 

iQj^rd eventual certif inatnnn.- i,yo. 0-not a^nti^'^d ^ 

Hov;? (specify) 

8.6 Paraprof e ssi onal 's role: <♦ i: < a u / 

1 - teaching whole class 

2- teaching snail groups 

3- tutoring individually 

4- -clerical 

5- contributing to biiultural component 

hou ? ^ 

6- liaison idth parents ' — ~— ....^ 



(mark all that apply) A for teachers B for aides bISCT'Ci 

0- nct specified ^ • ^> *^ ~ 

1 - University faculty y.' — - 

2- project*s Ifastor Teachers l< ~3r 
3'-projGct's teachers 

^-otJier (specify) 

8.8 MuBber.aadProEo;^^^ giving t eacher tra ining who 8.8 1 d" 

are ? 2~3lf •-■'■^ 

1 - bilingual ^TT" 

2- bicultural '^—^ 

• 3-N-aiT (specify baclcground) 

■ 8.9 TlSipiPiUs^^royided: fi Q I O 

1 - during a sunmer session /- o-v A -ij-a— 

2- during the acaderaic year 

3- other (specify) 0 iXk 

8.10 SLte nt of traini n(y; ' I 

A i '* . ^ , 2 (indicate no. of hours) ^5~ar&< 

A 1-appro::unately equivalent to a 5 3 Kr J ;;ee!dy el!^^ 

coliep course 6 il^O: rionthly 7 

2^ore t:.ian one course 7 bi-iaonthly 

3-less Xiian one course ' 

A-other (specify) ^ 

ERJC ^'""^ ^^S^^>5SdXroE^-tion of_^^^ g^^^ /^^^ 

0„o+ ... ^ F specified descriptively, indicate: — 
iz-not specified _ _ 6-Dost . 



toward eyentii aa certification ; 1-yes 0-not mentioned 
Hou? (specify) 



8»6 Param'^ofe ss ionalJs x^ole; 

1 - teaching whole class 

2- teaching snail groups 

3- tutoring individually 

4- clerical 

5- contributing to bi^ultxaral cop.ponent 
how ? 

6- liaison \dth parents ~' 



8.7 Ir^An^ne for pro,i?s^ tpachsys ^ri^..2S£SQi9Ssssisn^2^.j£uiiy£XLliS'^ 8.7 A 



A for teachers B for aides 



(marlc all that apply) 

0- not specified 

1 - University faciaty 

2- project's llastor Teachers 

S-'Project^s teachers ^^^^ ^_ 
^-other (specify) ^ 

^ vConsuHocv>tS q " q no. % 

8.8 mffiber_andJ>rmo of personnel giv ing t eachey training who 8.8 ^ d ^5 

1 - bilingual 

2- bicultural 

■ (specify background) 

8.9 TjsiPijiiU^ • 

1- during a suinmer session r XtsA 

2- during the acader.iic year 

3- other (specify) PpH^ 

8*10 gfertent of ti*aining; 

2 {indicate no. of hours) 

Al-appro::iaately equivalent to a 5 5^rS veeJdy 

colieK-. course 6 2ionthly 

2-eiore tian one course 7 [ 1 bi-rdonthl3»^ 

S-less than one course 
ii-other (specify) 



8.9 



6, A»>,« p^ 



6.11 Md^Pro^prtion^ POeAckeXs»5-AteMin^ 

or: if 'speciHeX descriptively, indicate: 

6- ElOSt 

7- Eiany 

8- fev; 

9- other (specify), 



no. % 
8.11 .4. 



0-not specified 
1 -100^ 

2- iaore than 75% 

3- 50-7iVJi 
^-25-505^ 
5-1-24fi 



9.1 



7 



9.0 TE/iCilERS' ATTITUDES 

9.1 Te achers 'attit udes^gg-e^anseRfifij^i (MarJc all tliat apply) 

0- not mentioned * " 

1- to N-aiT language or dialect 

2- to N-EMT students - e^ectations of achievement 

3- to N-aiT culture 

4.-prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiiae in project 

7- through a questionnaire . *■.'.• 

4. 8-other (specify) 

Two aoSStS^iwitoVW WisWand PprHujkeie^ a*tefiL'cK«.rt> 3Ko^ pw- ^'^Kf 



STAFF DEVELOPr>Et;T CCy»PQ;:£?jT 

5.0 OBJECJIVC: To provide continuing professional growth to all project staff 

fliembeirg. thtotrgli expan;ifed* experiences. 



; PROCEDURES ^ 

5.1 Project Director 

5.M Will visit at least three ESEA Title VM projects In California 
or relevant projects out of state. 

5* 1 .2 Will seek and participate in at least one activity that provides 

instruction in writing of project goals and performance objectives 
by June 1971. 

Will seek and participate in at least one professional activity 
that provides additional management-administrative competencies 
by June 1971 •■ 

S.l.k Will seek and participate in at least two educational conferences 
by June 1971. 

5.2 Project Instructional Staff 

. 5.2.I Will visit at. least two ESEA Title VII projects In California. 

5#2.2 Will be provided with resource information concerning curriculum 
development » developing visual material s» Portuguese language and 
culture, and writing goals and objectives. 

5.2.3 Will actively seek and review materials concerning the Portuguese 
culture. 

5.2.4 Will translate or obtain educational materials that are relevant [ 
to their Instructional program. | 

5.3 Project Instructional Aides 

5.3.1 Win visit at least two ESEA Title VII projects In California. 

5.3.2 Will be given training 
5.3.2.1 in home-call techniques 

5.3.2'.2 In developing supplemental visual and technical i 
support materials for Instructional staff. 



5»3*3 Will he encouraged to enroll In Adult School or college courses 
relevant to the program. 
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10.0 STAFF PATTETJIS 

10.1 Staf f patterns : (mar]: all that app:y)l0.2 Staff; 10.1 t 

0- not specified 1-bilingiial teacher ^ n 

1- tean teachiiig 2-ESL teacher 10.2 I, 4 

2- clxister teaching 3-bilingual coordinator """^ 

3- shared resource teacher 4-aides or paraprofessionals S«U-co*^Wvv\6!A 
^.-other (specify) S-consxiltant pjgycho therapist ^iJ^J^^^^.^^ 



or guidance ccxmselor 
6-<5ther (specify) 



.39 



10.3 Average nuuber of pupils Tjer class; 10.3 
0-not specified 

10.4. Ave rage niaib er of ai des or pay aprof epsipnaj.s ner^clags ; 10»4 j 
0-not specified 

10.5 Average jiut^iber of N-I^^^ nr hilingrifli ^iaf>^ (ny pava, 10.5 \ 
profjessipna ls) pe r clas; 

0- not specified 

10.6 S pec ial jaide to, pppils. hayxpg aos t difficulty in learning 10.6 1 ^ 

1 - individually hy: 3-teacher 

2- in saall grov:ps 4-special remedial teacher 
0-not specified 5-pMaprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTilUCTIOKAL COIiPClJEHT - DUTiATIOlI /uID SITSIT OF BILINGUAL COJIPOIIEKT 

11.1 Duration of Bilingual Education (policy) I II II^^ 

K-jg-gJlanguage \nl l be laaintai ned inprpgr jan: lE iXDi-i iS DOli £ DOII 
(mark all that apply) HEI-ZP EtiT mZP 

0- not specified box; long . ^ 

1- as the alternative language of leaiTiing , X 

for as long as desired 

2- as the nediun of instruction for special J( 

subject matter (e.g. cxiltural heritage) 

3- ^nly for the length of tine necessarj- for 

the acquisition of sufficient English to * ^ . 

peirait leamiiig of acadenic content at an 11.1 I I 

acceptable level in English Ij 

111 JZ- 

11.2 




pn 0-not aentioned 

L|>jy^ if for a particular nuuber of years: 

1 2 3 ^ 5 6 7 8 9 10 n 12 13 
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0-not specified '"^ 

W.U Averacce number _of^ ai des or Pjay aprofegsiona^^^ 10. 4. \ 

0-not specified 

10» 5 Average nmber of lUS-IT nr M lingual ^^^1^0 ^ para- 10.5 J 

grpfessipna lg) pe y pj^.as : 

0- not specified 

10*6 SgecieJL aide to, pupils having most d if f icully in. learning 10.6 i ^ 
is^^ven: ^ ^ * J 

1 - individually by: 3- teacher 

2- in small groups ^-special remedial teacher 
0-not specified 5-paraprof essional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

Ip-no special help given 

11.C INSTilUCTIOIIAL CQliPONEilT - DUlcATIOlI I^ID SITaiT OF BIUNGU;\L COMPOIOT 

mi Duration of Bilingual Education (policjO I II II^ 

?HlSJLanguagejfcri^^ 1J3 iX)!-] iS DOfi £ DOll 

imrk all that apply) * jjEtjj j^.jp 

0- not specified ho^r long . ^ 

1- as the alternative language of learning • ^ _X 

for as long as desired 

2- as the nediun of instruction for special y_ 

subject Eiatter (e.g. cxatural heritage) 

3- only for the length of tine necessary for 

the acquisition of sufficient English to ' • 

perait learning of acadenic content at an 11.1 I 1 

acceptable level in English Ij jH 



II 



1 



1 1 • 2 llp±i]^][^2r^s^ 4o-es,.grp j ec t,, state is 02tixial for instruction 11,2 t O 

flp?. IbM^^K^py^v. t)3yrpu^. It-^SLi^^!^. to' conti^ * *^ 

0-not laentioned 

if for a particxilar niEiber of years: 

1 2 3 4 5 5 7 8 9 10 11 12 13 



(if specified in teras of a condition, please state it - 
e.g. "if a child begins learning in il-EiiT and English in Pre-Kj 
H-afF instruction should continue -throiigh high-school") 



Duration of Bilingual Education (in practice) (iJark all ijiat apply) 

n • 3 Second laiigiagL e learni ng^ is^ intrpducea in which grade : 1 1 . 3 1 ^ 

code: 0= N.A. (if no SIT) ""^ II j^CH) 

1^ III IkVltl) 

for each group IT.A. Pre-K K 1 2 3 it J 6^ 7 8 9 10 11 12 '^^^ ' 



I ir-E Wli 
IIISDOU 
111 .7 DOM/HEI.iT 
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■ 1 1 The, .cyirrppt pro4.ect jti^J. bg_ Jj.nl:5.d, to. a.iii.tlffe. BjLJipigji^l 

Program at^ the indicated £rade, level.:. i}-?AlsS-^. specific gjcade) 

"bb' b* not grades . 14- Voc. 

code: (if no 3IT).cpocified .1-»3 ^-6 7-9 10-12 13-c611ogo training 

II - j2t"" "1 L. _J 

III :i;.-DOii/iiEifp^* ' *" ..... ... 

code: 13=College or University (Other professional training) I 

li^Federal, State, or Private Vocational Job training II _/V , 

11*5 Second X^^igP^fig. T-^^^S^^-J^^SS^, AW-?Ats A§. 1 1 • 5 lo. ^ j.^... 

00 ' if CT not grades 
codo: no SiT specified 1 2 3 4 5 6 7 8 9 10 11 12 

II an ' _ 

III N^SfP/i; Doa _ ... 



11 Le arning: i n their .native, language for Npnrj&iglish dpmiiagait 
studeiits is, projected ^throu^, g rade; 
0=noVs7ecifTeVGrade f 2 "3* 5^ 6 7 8 9 10 11 12 



11.7 Tlie amount of instructional time in and through their native language 
per day for H-IiiTi' students vho are N-E dominant is: 

code: 0=not specified liFnath s = science ss = social studies L. A - Lo.>rN^u..^Q- 



11.7 

xiin* per day 
of instruction 

Pre Ki. ^ 



l""it^ 
2i. 



Total tan. per 
day of any 
.iC^tjmtj..SIi 



11.8 

Subjects taught 
in native lang. 



11.9 

% of time per day of 
ins true tic3a * " ^ 

tlu?pugli lU'SLYi ■ 

?re K 



w> 

3'-.-fcLQ 

U .^-kO . 

5..-fc.D 

7....lrk5L 



10;... 
11 . . 
.12 ^ 



^ '.kM5 

.i„uOs 3 „...A5:.-. 

..... ..lTA. 5.3 4 ^S. , 

^ i.uA.....4s.,.:..^ :5 '^f,.,-. 

•••■HS - -VrXj 



.9 



lb- 

12 



-I 



11.10 Tlie anotmt of instructional tiae in and tlirough their native language 
for iI-2iT students who are English doMnant is; 



code: 0 = not specified H.A. = not applicable, no W-EiiT, E doia students 



PreK 
1 
2 



3 



11.10 

ilin. per day 
of instruction 



11.12 

% of time per day of 
instruction 



11.11 

Total iiin. per Subjects ts.ught 
day of any in native lang. 

XlxcQH^.H-WS:. .ina.truc.ti.oA , .tlu-.oug.h, .N-SiT. 

\ , J jPre K 

.;. "... ; . . .riIiL.ijs. :.....! .i.fcro^t . 



.V.^y,.SJ.'...i.2 J.r AT. 

..U.A.5.S..... p jsr. 



11*5 Se^oM. lan^UAiLQ. X^m^Xj}£,.fpy^ ]^£^X^KJP'miQSLt Atudents is. 
P^tPJ ectedL thrpugli £rade : ^" 
00 if 0 not grades 
code: no 2iT specified 1234-567891011 

II aiT _ 

III N^siT/i; Dom ."I* ^^3; rj* " I'.' rr.* ri n 

11.6 kejgaang^in, toeir. native, language for Ko n--i Sriglish dominant 
students^ Jto^^ s 

O=not specified/Grade 1 "z^Y A 5 7 S S 10 11 12 
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11.6 



11.7 Tlie amount of instructional time in and thi'ough tlieir native language 
per day for N-SiT students \/ho are N-E dominant is; 

code: O=not specified EFmth s = science ss = social studies t-A-L<x>r> 



11.7 

ian. per day Total 1-an. per 
of instruction day of any 
^ ^prsjieiUirSiJL jiiiai^ctjLsiL. 



11.8 

Subjects taught 
in native lang. 



11.9 

% of time per day of 
InstrueticS * " 



l-"""^6 

3'...fcLQ._.. 

4 .„kO 

5..„.b.D„.. 



;tiircu^i ll^MR 

rre K 



— (.. 



l-^i-*."?. lAf>t>rPX.. . 

Z.^T ^ 

--y*^:-., ,...,.3 a.5'.. 

- 53 ^ ^s:_ 

...I UP^^sS 6 



10; „. 

11 . 

12 V 



„ ^*.ir.:..i 

I ■ 



>9 



lb- 
i2" 



Si/ 



PreK 
1 
2 
3 
it 
5 
6 
7 
8 
9 
10 
11 
12 



11.10 Tlie amount of instructional time in and through their native language 
for N-niT students who are English doioinant is; 

code: 0 = not specified N.A. = not applicable, no H-EiiT, L dom students 

11.11 11.12 
i.in. per day Total iiin. per Subjects tought % of time per day of 

of instruction day of any in native lang. instruction 

.tJTroiiekll-aai Jj;atmc.tAOA .thr.o.ug.h 11-3 iT 

! -)-••■-; 4- jPrek 

-v .2. .rr AT..., 

.U..A.5.S..... 13 sr..., 

....Ilm^. I ii-. 

•• ■ I-A.,.5.5 j.6 skjr..:-. 

^5 i7... ^ 



'.-.^0 

feO. 

u,..(»0. ' 

...6.0 

... !r\s 



). 



V 



\ 



8 

.5. 
10 
.' 11 
1.12 
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L.4 



L 



0. 




El^rryntary program (tjrades K~6) * • . • 

The bilinguol-bicultur?' progrcrnwill continue to functfon as an 
Integral part of the regular curriculum. The Instructional program will 
continue to stress the three basic elemerrts: (1) the language arts area 
inhlch stresses the development of the tw languages; (2) the subject 
matter area (social science) which utilizes the two languages as a medium 
of Instruction; and (3) the social living area wh-lch emphasizes the child's 
development In becoming a blcultural Individual. 

Students will be scheduled to attend the bilingual class for a one- 
hour period dally. The maximum class size has been projected to be 28 
students with six to seven to be of nonrPortuguese descent. The elementary 
teacher has recommended the scheduling of five classes composed of grades 
K, 1, 2 and combined grades of l-k and 5-6. 

At the suggestion of the regular teaching staff, a teacher Curriculum 
Advisory Committee composed of a representative from each grade level, shall 
be formulated. This committee will advise the bilingual staff as to 
curriculum content for each grade level so that the bilingual curriculum 
content parallels the regular curriculum in continuity. 

In the first year of the bilingual program several regular teachers • 
expressed a valid concern. They felt. that by scheduling the non-Portuguese 
Students Into the bilingual class during their regular language arts hour, 
the reading ability of these students was being affected adversely. This 
situation will be avoided in the program's second year of operation, as 
the emphasis will be directed into the social science cu.rlculum and 
therefore students will receive this subject area In the bilingual classroom. 



25 
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11.13 1 -?rpj^an Xs. one-jniy - only non-2nglish liother Toncoio 
students (including N-EIT-English doninant). English 
iiotlier tongue students do not receive instruction in 
a second language 
0-no English iiother tongue students 
2-2 ^;ay ~ SiT learn the second langToage 
11.U The aiaount of instructional tine in and through their second language 
for pupils v;ho are native spealcers of English is: 



PreiC 
1 
2 



K 
5 
6 
7 
8 
9 



code: 0 = not specified N.A. = not applicable, no English iiT students 



11. U 

ilin. per day 
of instruction 



Total min. per 
day of any 
, ....instruction 



11.15 

Subjects taught 
in second lang. 



11.16 

% of tine per day 
of instruction 
, through W-EtiT 
Pre K 



yo^ 



L A,.S$. ... . ^.^ . . . 1 .1.' k^r.o.X. 

- (-2. AS. 



i>0. 



,J. , . . 



!U.A.,.55 .\5. 

=6 



10 . 
12 ! 



J. . . 



i.7 , 

;.8 

.9.. 
,10 

.11 



H5. 



11.17 lJi2Led.pjr. ?-epara.tQ l^sme. usa£.e by. .te.acher .and/or aide 11.17 ^ 

in the classroon (marl: all that appl^O ' — 

0- not specified 

1 - languages are never jaixed 1^- either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher.aide 
and pupils dui-ing at- least one portion of the school day. 

3- the teacher uses one language exclusively within a class period- 
pupils .are allowed to use either native or second lang-uage. 

^-the teacher uses only one language; however, tlie aide or para- 
professional uses another during the saxie class period: students 
riay use either. 

g).the teacher reinforces any conversation initiated by the child 

through the use of whichever language tiie child lias used at the time. 

6- constant switching from one language to another by teacher during 
^Lesson* 

7- the teacher uses English and the paraprofessional then translates 
th' sai.ie material for IJ-aJT pupils. 

8- other (sumarize) 



12*0 iSSTHODS OF SECOND LA1IGI)AG2 TSACHING 

(llar' :_ all that^awlv ^^rmc. nvA-io/^-^^ ^- - » ^ - •> 1 



PreK 
1 
2 
:> 
A 
5 
6 
7 
8 
9 

10 
11 



S ub j e c t,: tcug u L 
in second lang. 



..ir.. per day ' lozal uin. pev 
of instrxiction day of any 
tlTrpu^.h H~aiT ^ . , ... inAtI^lctipn_ . 

i- J .•..I. 

....fcO..... ' tA,s5;. 

....hO... * ;j. 

AO. i . . 1 .4 



.6 0... 



• -i- 
. J. 



,j 01 t.ii.'ie >ur auy 
of instruction 
throuf^h N-2I.T 
PreX 

L A,.S5. . . . . . . . 1 .1. ApprAX .isM>. 

.. 



' ,t.A,s.5...j6 



I- N 



;.8 

■ id 

■ 11 

-.12 



y. 



11.17 IJised^ or, sepaTat<2 laB£Ua£.e usa^e, bx tAaphpj. aaid/or aide 
in tlie classroom (marl; all tliat applj*-) 



11.17 



0- not specified 

1 - languages are never uixed Ify either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher,aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pxipils.are allowed to use either native or second language. 

4.-the teacher uses only one language; however, the aide or para- 
professional uses another during the saiie class period: st\idents 
nay use either. 

^tlie teacher reinforces any conversation initiated by the child 

through the use of \;hichever language tlxe child has used at the time. 

6- constant switching fron one language to another by, teacher dviring 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the saxae loaterial for H-HiT pupils. 

C-other (sutearize) 



12.0 xIETHODS OF SECOND LiUlGUAGS TEACHING 

(iiar!: all that apply; soae projects nay use a combination 
of methods) 

T-AMiPrlifigJi?!. habit skills or beliavioral approach. Qnphasis 
on comunication. Includes contrastive analysis of sounds 
(units) in both lang^oages by teacher and students, student 
repitition of tapes and/or fluent teachers' model sentence 
pattems until responses are automatic. Staructural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and voi*d in second language in a 
secuence of pattems learned in complete sentences. Inductive- 
generalizations drawn from examples. 

Acq\iiring an understanding of the structural pattems or 
gramuatical rules of a language. 
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2a-inductive -generative approach: through listening to connxmication. 
perhaps of peers, and attempting tlie new language in situations vhich 
call for the student to generate sentences - test his understanding. 
Une way native language is acquired) 

Includes direct association oeiveen object, picture or action and 
wora in second language, 

2b-deductive . - the cognitive code approach: through initial fonual 

n^i!? f^ysis of gramatical structures, then applying them tlirough 
examples, i.e. ans^;ering questions, or transfoxiaing affinaative sentences 
to negative, declarative to interrogative, active to passive. 

:;-Grar aiar - Trans lation Uf^thnA 
Formal study of rules of grammar and translation froia first language 
to second. Efapliasis on reading in second language rather than using 
It for oiuL communication. 

13.0 DCramiT MD SECOIJD LAITGUAGE SKILLS SEQUENCE 
AL~W« Language Skills Sequence 

(»Audiolingual liethod: listening, spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 
A in don B in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-spea]:ine i-? i tb 
skills are learned: ^ ^ 13.1 IB, 

1- concurrently with io:.iinaiit lanc^uace 
listening-spealcing sl:ills V y 

2- after a specified level of compe- ' 
tency achieved in listening-spea!d.ng 
skills in doranant lani:;uage 

3- a specified period of tiiae after 

listening-spealiing skills in doniacoit 
languaPA taught 



I IB I 

IIB I 



13.2 ALr-I sequence followed: ^ 

1 - Listening-spealcing proficiency tt? — ! 

precedes introduction of reading V V V V tto — ! 

2- :!eading is taught concun-ently ^ ^ ■ 
with listening-spealcing slcills 

3- Leaming to read overlaps learning 

of listening-specking sliiJls 

A-There is some overlap between * 

learning to read and to write 

13.3 Listening-spealcing proficiency i-j o t,-. 1 n 
detenained by: ^^'^ -^-^T^ 
1-aeasure of listening-speaking ^ ^ 



negative, decXdrative to interro£a^lve, active to pasi?ivo. 



_^ Translati on Itethod 
FoxmL study of rules of grcinmar and translation from first language 
to second, ikapliasis on reading in second language rather than using 
it for oral conaaxinication. 

13*0 DCl-5imiT MD SECOIID MraUAGE SKILLS SEQUEMCE 
AL-il^ Language Skills Seqtience 

(*Audiolingual iiethod: listening, speald.ng, reading and writing) 

i II 
Non Ehg dom Eng dam 

students students 
A in don B in A in dom B in *^ 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13.1 Second language listcning-speald^ng 
skills are learned: 

1- concuirently with clo:iinant lancuage 
listening-spealcing shiUs 

2- after a specified level of compe- 
tency achieved in listening-spealdng 
skills in dordnant lanc;uage 

3- ^ specified period of time after 
listening-spea::ing skills in doninc^t 
languapA taught 



13#2 Ml sequence followed: 

1- Listening-spealcing proficiency 
precedes introduction of reading J( 

2- ?ieading is taught concurrently 
with listening-spealcing slcills 

3**Leaming to read overlaps learning 
of listening-speal:ing sl:ills 

4.-There is some overlap betx/een 
leaxTiing to read and to write 

13#3 Listening-spealzing proficiency 
determined by: 

1 - measure of listening-speaking 
proficiency 

2- infomal assessment by teacher 

13#4. Second language reading skills 
are learned: 

1 -concurrently with learning to read 
in doKiinant language 
• 2-af ter a specifiea xevel of dominant 
langoiage reading competence 
achievement 

3- ^ specified period of time after 

loaminc to read in dominant language 
(e.g. a specific grade) 
4.-before leamins to read in icaninant 
languajje 



13*1 IB I 

iib" 



13.-2 lA 

IB* 



.k. y Jc iib; 



13./. IB.Ji^ 
IIB. ;f 



X. 
> 



13.3 u I :i 

Jr. iiBjr,a. 
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13. 5 ^Heading is introduced: 

A-individually, when child is ready 
or at a specific time during gi'ade: -ll 

1 
2 
3 

13.6 Treading readiness is determined by: 

1- test of reading readiness 

2- infoitnal teacher assessaent 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade 

4- in fourth grade 

5- in fifth grade 

6- in sixth grade 

7- other (specify) 



Non Eng doa 
students 
A "'B 
doa second 
lang lang 
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II 
Eng don 
gtude ntg , _. 
A .. " B • 
doa second 
lang lang 



13.5 lA 
IB 
IIA* 
IIB* 



.X 13.6 lA i 
IB*"T" 



IIA ( 



13.7 lA (Q, 
IB 10 
IIA'^fpT 



IIB^iJDL 



f^j^ner ^specily; — 



SECOND language is expected: 

1- in tlie first grade 

2- second grade 

3- third grade 
^.-fourth grade 

5- fif th grade 

6- sixth grade 

.Trother (specify) p 

I = N-S II = E 

doo doa 
students students 

1 - Second language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second, language is not used 
as a iaediua of instruction for other 

subjects. 

2- Second language learning is both a sep- 
arate subject and also a aediua of 
instruction for other subjects. 

3- Secoud language learning is always in- 
tegr/. ted with the lettrning of oourse 
content (such as social studies) or as 



™.-lD. 





13.6 ::oeding readiness is deterained by: 

1- test of reading readiness Jj^ -|3,6 | ^ 

2- infonnal teacher assessuent i b^^T 

IIA V 

13.7 Grade level i^eading is eaqpected: 

1- in first grade 13,7 l A (0 

2- in second grade j b | p 

3~in third grade ] ]IZ II A TLp 

A-in foiarth grade [ *^ jib | q 

5- in fifth grade ]^ 

6- in sixth grade [21! 

7- K>ther (specify) ^L. I [ ^ 

13.0 Grade level academic achievenent (math, science, etc.O in the 13;8 IB lO 
SECOND language is expected: IIB lO 

l-in tile first grade 
2«*second grade 

3- third grade 
^.-fourth grade 

5- f if th grade 

6- sixth grade 

Tether (specify) T . - ^ x 1^ 

U,0 II-ITEGrJlTION OF SECOND LANGUAGE LEATJIING WITH OTHER LEARNING: 
(mark all that apply) 

I = N*S II = E 

dom dom 
sttidents students 

1 - -Second language learning is only a sep- 
arate subject for English-speal:ing stu- 

' dents; the second language is not used 

as a iasdiua of instruction for other 

subjects, 

2- Second language learning is both a sep- 
arate subject and also a iiiediura of ^ ^ 
instruction for other subjects, 

3- Secoi?.d language learning is always in- 
tegr/.ted vrith the learning of course ' 
content (such as social studies) or as 
a medium of cognitive development, ^ 

4.-Academic content taught in the native 
language is used us Lhe referential 
content of second la:iguage learning 
(the o^r.o concept taught in the native 
langua;<«'; is taught in the second 
language) . ^ 

5-Different academic content is taught 
in tlie second language from that which 
is taught in the mtive language, 

O-not specified 



6-other (specify) 




^15.0 TrJSAMIT OF CHILD^S LANGUAGE: ^ 

Non 13ng. ioa. Bng« dosx 
s tudonts >lAiaents 
A -in dOQ. B 2nd A 
lang. lajig. Sng* 

1«»The child' 6 language is respected. 
It is not corrected, rather, all 
of the child's speech is acceptsd. 
However, the teacher provides a 
model of the standard language 
aiming to\;ard child's eventual 

control of the standard fom. J(^^ ^ 

2- The child's language is corrected- 
the teacher points out errors and 

demonstrates the standard form. 

3- Other (specify) 

0- Not specified 

16.0 ^^ATE^IALS 

16*1 Reading Matorials-iypos 

Heading Materials are: (mark all that apply) 

1 - Linguistically based 
(llerrill or lilmi Linguistic 

readers, ITA, etc.) 16.1 lA jft IIA llSjyf^ 

2- Basal readers ^ J^f^ 

3- Dialect readers . _ \^ 

4.-2jq)erience charts (stories y 

dictated by children) j/^ ^ 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is used: 

1- Grade 1 16.2 lAjf^S IIA S 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 
0-not specified 

(?lc:?.ne i::c::.c;.to ;.' on j.r^ie -) 

16.3 The following are techniques and materials used for second language learning: 

0- none specified • 

1 - pattern drills _ 

2- dia;og meraorization _ ^ 

3- choral repetition 

ilf-songs ^ 

^jprc-rai.ned instruction 

OftA 6-stories read to children 

^ rr ... ^^^^0 VESaVL AIDES — 
3 '^-filns, filnstrips ^ 

8- flannel or magnetic ooards ^^^^^^ 

9- realia, graphic displays *~* 
'I 10-records, tapes 



iir^in^ wiTiii'd <;niid»5 ^vcnius^j. ^ 

control of the standard f era. JC. ^ JC, 



2«*rae child's language is corrected* 
the teacher points out errors and 

demonstrates the standard form. _ 
Smother (specify) 

0- Not specified 

16.0 IIATETJALS 

16.1 Reading >Iatorials*^3ypo8 
Headii^ Materials are: (mark all that apply) 

1- *Linguistically based 

(Ilerrill or Liiasii Linguistic 

readers, ITA, etc.) 16.1 lA x& ^ IIA ttt^^ 

2- Basal readers \^ 

3- Dialect readers 

4.-23g)erience charts (stories y 
dictated by children) JC. ±^ ^ 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is xised: 

1- Grade 1 16.2 lAJCl^ II-'JSlS 

2- Grade 2 

3- Grade 3 
A-Beyond Grade 3 
0-not specified 

(?r.G.?.ne i::cl5-c;.to ;, on j.:*iic -) 
16*3 The foHovixig are techxxiques and inaterials used for second language learning: 

0- none specified 

1 - pattern drills 

2- dia3og meraorization , , 

3- choral repetition „^ 

A-songs . , 

^jprocra:.ned instruction 

C ^^hh o-stories read to children JL^ 

P . ^"^^0 VISU.\L AIDES 

' 3 ''-•filno, filr.:strips ^ 

8- flannel or magnetic ooards ^^^^ 

9- realia, graphic displays 

A I • I 10-records, tapes 

n\A(J|y 11 -listening centers 



p 



^ t| I 1 2-multi-media approach 



I Experiential • 

13-role playing 
H-puppetry 

1 5- experiencft charts 

16- prlmary typewriter 

17- leaming through direct experience 
with materials e.g. Itontessori 

18- activity centers-chosen by child 
19*other (specify) 

Learning outside the classroom: 

20- field trips 

21- suggested TV programs 

22- cthor (specify) 
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» 

•16-4 The f?ources of Non-English materials and textbooks are: l6.A^i, Qi 

(mar!: all that apply) ✓ ' i 

0-not specified . ' '^f 1 1 

T-are written- native spealcers of that language 
(g^connae* ^ially prepared and published in countries where 

N-E is "Hie native language 
(2>developed ly the project own bilingual staff 

^•^eveloped by the staff of another bilingual project (specify lAich) 
oWeveloped in conjenction >/ith project parents 
(o^developed by or with members of community 

7- are culturally appropriate for K-E culture 
(specify how this is determined) 

8- are cross cultural 

9j-comnercially prepared and published in the U.S. 
Te translations of U.S. texts 



Qj)-are coordinated with materials used in tiie regular subject i .i i 

16.5 The specific bilingual/bicultural materials used in the language lA.*; ^ 

component are: 

0- not specified 

1- xero:c atta.ched-^age and docximent v$^e.e^ ^g.roJlf ^ 



17.0 STUD52IT GROUPIHG 

17.1 Student groyjpxDg; laixed or separated into dominant language 17.1 ^ J-t 
groups: (mark all that apply) ^/ f 
0-not specified 

Pupils of both linguistic groups are ; 

1~alw^s mixed for all learning 

2Huixed for language learning 

3-4aixed for sme academic subject learning 

Annixed for non-acadanic leamingj art, music, gym, health 

5- separated for native and second language learning into 
dominant language grottps 

6- separated for most academic stibject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a. - (no 1:1 students) 

17.2 Students are groiqped for langnaage instruction: 17. 2 . 3 
(mark all that apply) A-^ore than the time B Less than ^ the t(me 

0- not specified 

1 - total class 

2- small groi5)s (specify size) 

3- individual instruction 



17.3 Criteria for grouping; Students 

0- not specified J Non Eng II Eng dom 

dom SiT 

1- by age 

2- by native language "jf ^ 

3- by dominant language 

4- by language proficienqy 
(ex., level of jraarlinir^^Sll \^ V 




S-conmercially prepared and published in the U.S. 
gC^^e translations of U.S. texts 

^^-are coordinated with materials tised in the regular subject i .1 1 

12^ther (specxfy) Vo,^^er\aaV U^.V^rii*^^. LoiH 

16.5 The specific bilingual/bicultural materials used in the language ^ 

conQDonent are: 

0- not specified 

1- xero:: attcched-^aige and docxament \S^€^ )^^rQ)( 
17.0 STUDaiT GPiOUPING 



17.1 Student groaq}ing; nixed or separated into dominant language 
groi;q)s: (mark all that apply) 

0- not specified 

Pupils of both Un pruistic groups are : 

1- always mixed for all learning 
2Hiiixed for language learning 

3-iaixed for seme academic siibject learning 

A-mixed for non-academic leamingj art, music, gym, health 

5- separated for native and second language learning into 
dominant language groins 

6- separated for most academic sxibject learning into dominant 
language groips 

7- never nixed for language or otiier academic Ic rning 

8- other (specify) 
n.a. - (no 1:1 students) 

17.2 Students are groi?)ed for language instruction: 
(mark all that apply) - . 

0- not specified 

1 - total class 

2- small groi:5)s (specify size) 

3- individual instruction ^ 



3, H,r 



(age ins-orucGion: 17. 2 . 3 

A-dore than ^ the time B Less than |- thetime 



17.3 Criteria for grouping: 
0-not specified 



I Non Eng 

dCQI 



if: 



1- by age 

2- l)y native languaige 

3- 07 dominant language 

4- t7 language proficienqy 
(ex. level of reading slrill) , V 

n.a. not applicable * 
(no E.dom/lISiT) . 



Students 
II Eng dom 
S'iT 



^lEng don 

'" Narr 

K 

y 



18.1 




18.0 TUTORING 

l!8,1 Student Tutoring is: (mark all that apply) 
no-not mentioned 

0- type if? not specified 

1 - inter-ethnic Ol-arr student tutors 2iT students) 

2- ij '^-ethnic (lI-2iT student tutors N-3IT) 

3- doA**' \rf older cliildren (cross age) 

4- ^one hy peers (same age) 

5- other (specify) 

18.2 Paraprofessionals or aides (-ivc tutoring or instruction as follows: 

0- area not specified -|g^2 

1- inter-etlinic (H-an: aide tutors SIT student) * 

2- in the acqusition of native language sliills 

3- in the acqusition of second language sl:ills 
^ ^--in otlier academic subjects 



On-site Visitations 



We went by the ABC District and checked in with Chuck 
Acosta. He talked with him awhile in his office. 

We theii went to visit a fifth-sixth grade classroom. 
They were divided into three groups, in one group the young- 
sters just Bpoke Portuguese and the teacher, Mrs. McClellan, 
was working with them. Another group were Anglos who were 
learning Portuguese. The aid, Portuguese speaking, was work- 
ing with tliem. A third group was working with another aide 
making puppets they were going to present in a social studies 
program. We talked some with Mrs. McClellan and we think 
there must be a large amount of work involved in this program 
because they have no Portuguese guide to follow in the teaching 
of the language. So, everything has to be worked out and then 
duplicated so that the aides can have something to work with 
«o that materials can be covered. Mrs. McClellan works with 
all age levels at the elementary school so it seems that she 
must, by necessity, spread herself pretty thin. They do have 
posters up in the room on Portugual and Brazil. They have 
their social studies and try to tie it in with the social 
studies that was conducted in the other classrooms. They are 
trying to cover much material in this room. 

Before we left, we checked in again at the office and 
secured a copy of the time schedule so that we would know when 
the various classes were being conducted at the elementary. 
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'18«3 Parent tutoring: (nark all that apply) 18*3_ o 

no-not mentioned 

0- type not specified 

1- inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the hone 1^ a home-visiting teacher 

4- in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor during the school day 

7- materials are provided for use in home by parents 

8- other (specify) 

19.0 CUPvTJCUHtt-l PATTEiaiS 19.0 ^^ ^i^j S^j 

The st ated currigulm pattern of the bilingual project ; ^) ^ ^) ^ I 

1 -accept for inclusion of N-EMT instruction the curriculxM is 
otherwise typical or regular, for this state. 
There axe other modifications whithin the curricultan of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 
, / ^a non-graded classroom: pupils of different ages are 
^y.KiqjT^ j grouped togsther during part of the school day . 
lejs/e.( ^ (^flexible or modular scheduling 
^small group instruction 
^^individualized learning 
6-open classroom 
^guided discovery and- inquiry 

(s^a curriculum which is both child and subject-centered 

9- others (specify) 

^^if the program includes activities which complement 
experiences children encounter in the home, community 
and throtigh mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELOPIIEIJT 




20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20.1 H 

1 - structured envirionment rich \j±th materials child can manipulate 
order, compare, match for perceptual-motor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to timo^ ^po-^? , ^ distance^ 



Y-natcriais are provided for use in hone by parents 
8-other (specify) 

19.0 CUPJlICULUt: PATTEimS ^9 Q -5" 

Slg_§ta ted curriculua pattern of the hninfni«.i proioctt 7. S', / 0, | / 

1 -accept for inclusion of N-aiT instruction the curriculum is ' J I 

otherwise iypical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 
iy K!,.U f non-graded classroom: pupils of different ages are 
I T ) together during part of the school day 

leVeJ \ U^flexible or modular scheduling 
/ 0-small group instruction 
V. ©individualized learning 
o-open classroom 
0-guided discovery and inqxiiiy 

(|)-a curriculum which .is both child and subject-centered 
S-others (specify) 

(T^-if the program includes activities which complement 
experiences children encounter in the home, community 
and though mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELOPIiEIJT 



20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned ^ 1 i 2 ^ H L 

1 - structured envirionment rich vath materials child can manipulate' ^ ^^f^t ^ i ^ 
order, compare, match for perceptual-motor development 

2- non-yerbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation. 
counting, addition, subtraction ' 

^"position '^is°"ssion of concepts related to time, space, distance, 

^-labeling and grouping actual objects to learn classification- 
grouping objects with common attributes and labeling their ' 
attributes (i.e. colors, sizes) 

5- direct experience of processes of science through discovery, using 
Eiaterials rather than textj active experimentation .^^ ^ ^ . 
maid^cc rather than t.achor demonstration. ^ '"'^^ teacher's 

6- direct experience of math through discovery rather than instruction 

7- other (specify or xerox) p. no. and document: 



20.2 Cognitive development in later grades (grade A and above) . , - 

O^ethod not mentioned » N..!jl 
1 -specify or xerox p. no. and document 
n,a.-no grade 4- or later grades 
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21 .0 SIlF-jSTM'I 21 , 0 If^^ ^ 

Stated p iethods of pro ^jec^t coapenent ejected to iai_cma.s^. splfrAstc^i- Sj^.^ ? j / ^ 
no-self -ostocTu not mentioned as an objective ' ^ 

O-self-esteeia is an objective but nethods not specified //. jQ^.lj 

Teacher encourages pupil to verbally express his feelings: ' ' 

1 - through role-playing 

2- puppetry 

3- language-e:5)erience approach: students dictate stories from 
their own e3q)erience 

4.- teacher accepts, aclaiowledges ideas and feelings 

©•teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

©-teacher provides experiences in which the various ways that 
children act are accepted by the teacher: their actions are 
discussed and the children are encouraged not to malce fun of 

^"different" \>?ays 

©teacher provides experiences leading to competency and 
success 

^teacher provides experiences where occasional failure is 

acloiox/ledged as part of everyone's experience; second 

attempts are encouraged 
9-other (specify) (xerox or suamnarize) document page # 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

^pupils act as tutors for other pupils 
f-puils have some options in choice of curriculum 
hpupils choose activities from a variety of interest centers 
bolder puils participate in curricula planning and/or 
development 

H-pupils write a bilingual newspaper for dissemination to the 

community 
15-other (specify) 

22.0 LEAittlING STRATEGIES 22.0 Q _ 

1-The project mentions the following specific loaminf; strategies 
as important for reaching a particular ethro-linguistic group: 
(specify or xorox) Locument and Page no. 

Example: Navajo children resist participation in an autlioritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
sttidents initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s, has been found more effective. 

0-none mentioned 



©•teacher encourages non-vex»bal expression of child's feelings 

through painting, Busic, dancing 
©•teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to laalce fun of 
^ '^different'^ mys 

©teacher provides e3q)eriences leading to conpetency and 
success 

^teacher provides experiences where occasional failure is 
acloio^fledged as part of everyone's e^qperiencej second 
attempts are encouraged 
9-other (specify) (xerox or summarise) docunent page # 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

-p\q)ils act as tutors for other pupils 
l-puils have some options in choice of cvirriculun 
hpupils choose activities frow a variety of interest centers 
bolder p\iils participate in cm^riculum planning and/or 
developnent 

14- pupils write a bilingual news-paper for dissemination to the 
coioraunity 

15- other (specify) 

22.0 LEiUmNG STRATEGIES 22.0 Q _ 

1-The project nentions the following specific loaminf stratcgios 
as important for reaching a particular ethn-^-lingixistic group: 
(specify or xerox) Document and Page no. 

Exaxaple: Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates leather than directs all activities and stvdents or groups of 
stoidents initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\;s, has been found more effective. 

0-none mentioned 



23.0 BICULTU:a\L COHPONSNT 

23.1 This program is: 23.1 H.S^^^ 

1 - bilingual alone 

2- bilingual and bi cultural 

^ li 3-bilingual and multicultural 
3«c" 0-not specified as to which of the above 

4- -an ethnic studies program is included in the bilingual program 

5- art, posters, realia crafts of both cultures are exhibited in 
the classroom 

6- language and cultural content are integrated 

7- other (specify) 
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23.2 Cross-ctiltural a\;areness; 23*2 O 

If project Lientions specific values or nodes of behavior of 
K-EiiT cxiLtiire, please suixiarizc below: (or attach xerox) 

found in document , page iJ-' _ 

0-not mentioned * 



23.3 1-if project mentions efforts to decrease etlmocentrism in 23.3 
either or both groups, describe below: (or xer ox-document page///) 
0-none mentioned 



23. A In the bicultural component Icnowledge of the M-HiT culture 23.A L 3, i 

involves (marl: all that apply) 

0- no bicxiltural component mentioned 

1- Humanistic aspects of culture: ideals and values, literature 
voral or m^^itten), achievement of particular people or politcal 
movaments 

2- ilistorical-cultural heritage of the past — contributions to art 
and science 

3- 'Deep* ciature: family patterns and contemporary way of life, 
^--Itemization of surface aspects of a country— .geo^raphj'-, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of semie ethnic/lin/roistic group (i*e. Spanish- 
speaking peoples) 

7- A tkird culture different from NSiT or HIT 

8- Gther (specify) 



23.5 American culture is defined: 23.5 

0- not specified * " 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: e'!;hnic plxiralism of America— multicultural 
contributions of various ethnic groups discussed 

3- other(indicate document and page number for xerox) or 
elaborate in your ovm irords 

ERIC 



23#3 1-if project mentions efforts to decrease etimocentrisia in 23#3, 
either or both groups, describe below: (or xerox-Kiociaaent page/#) 
0-none mentioned 



23#4. In the bicxiltural component Imowledge of the N-HIT cxilture A ^ 

involves (narl: all that apply) ^ ^ J ' 

0- no bicultixral component mentioned 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or witten), achievement of particular people or politcal 
movements 

2- Historical-cialtural heritage of tlie past—contributions to art 
and science 

3- ^Deep^ culture: family patterns and contemporary \7ay of life, 
^.-Itemization of surface aspects of a country— geofraphj*-, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of same ethnic/linguistic group (i.e. Spanish- 
spealzing peoples) 

7- A third ctilture different from NHiT or HIT 

8- Other (specify) 



23.5 iimerican culture is defined: 

0- not specified 

1- narrouly: primarily Anglo-Saxon orientation 

2- broadly: etlinic pluralisr.i of America—multicultural 
contributions of various ethnic groups discussed 

3- other( indicate dociment and page number for :cerox) or 
elaborate in your ovm \;ords 



24*0 COiSiUiim CaiPONffilT 

24.1 Bilingual libraries are provided for: 24.1 1 1 ^ 

0- group not specified ' 

1 - project children 

2- adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24.2 An ethnic studies library is provided for: j^24.2 Jr^3 

0- groi^) not specified -j^^ 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 

Cucli-u^^^l Resource C^A^^r - - To a^oelop a ceriTtr 
r<-^ou^c^ ry\aVt\r\aVs asd i nSTrucnoir\a| • Support hrxflLitHal 
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24.3 Provision is Hiade by the school for inforaing the parents 2L.3 t^j^i^f ^^ 

and coimimity about the prograra tlirough: (Marl: all that apply) 
O-method not specified 
no-no provision for infoming commxinity 

bilingual newsletter ^?pBV A cIolvn \»^vcAo^tk^ 

. monolingual newsletter f . r^jj 

aws sent to mass media, ^tacAxV v^a- Oft $TU.at.v%rS to 

U-i£ articles included vath project, check U \>^uDn>^ t^r<.^CKr^i QU.es4 

5- bilingual fliers sent home &r^ai\ii^rs * i w iVl^ O 

6- f ormal meetings p^P™ ^ ^ V; • < 

7- infornal meetings open to entire communi-ly rorTUi>*^<-> ^ CJPrr%\r»vxn\ 

8- nee tings conducted in both languages 0^ VV\eJ*d 

9- home visits O^Wer- diS^r-<c>S owvnA 

10- other (specify) CDyv>mUvNCtSeS uiKCc^ 

11- project director personally involved in program Kao^ itv>N*la.y Kc-^oy« 
dissemination, specify how . 

A% • 31 - 5cV\oo\ V » S I H o^^rxd Opev^ Kous . 



2U*U Community involvement in the formulation of school policies il O / 

and programs is sought through: 2L.U ^ 

0- type not specified 
no-no t sought 

1 - existing community groups working with program 
Q)-bilingual questionnaires 

3-comm\inity-school staff coMaittees 
(^conniixinity advisory groups 
5-formal n-eetins open to the entire community 
^infonaal meetings with commtmity groups 
T-other (specify) 

(8)-project director personally seeks involvement of coramvinity 

in pi-ogram, specify how ; Vor o\aV (X.v\<l liFx'^ot^rvNaV A\ 4<i.\^*S\c>^S 



24,5 The school keeps informed about community interests, events and I a U 

problems through: ' LI, 5 ^1^1 H 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in both 
languages 

2- cot:munity representatives to the school 

3- biling\aal questionnaire sent to the home 
4.-home visits by school personnel 
5-other (specify) 

0-method not specified 



c 



S-nee tings conducted in both languages ot^ VV\ei*disVt^^^^ OcvncI 

oMiouo visits 0^\vet- diS^ricVs owyxA 

10- other (specify) Cow^muv>Cir\ lAiKCc^ , 

11- project director personally involved in prograia Koco^ %S<v>m'1owV K€*^a?- 
dissemination, specify how . 

I a . 3c\\Oo\ V i S \H and OotVN Kt)U5 ^ 



2U.U Comaunity involvement in the formulation of school policies 
and programs is sought through: 

0- type not specified 
no-not sought 

1 - existing comriiunity groups working with program 
(^bilingual questionnaires 

3-community-school staff committees 
^community advisory groups 

5-forBal meetins open to the entire community 
^infoimal meetings with commvmily gr*oups 

T-other (specify) 

(g)-project director personal]^ seehs anvolvement of community 

in program, specify how : Vor rrxOwV OcvnA I »>^OT-ry%aV <k\ 4c.wSS\o>sS 



24^.5 The school keeps informed about community interests, events and 

problems through: ■ ^/^i^/H 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in both 
languages 

2- coi3nunity representatives to the school 

3- bilingual questionnaire cent to the home 
4.-home visits by school personnel 
5-other (specify) 

0-method not specified 



24... 6 The school is open to the community through: 24.#6 \ ^ 

0- not Mentioned 

no-school is not open to community for community use 

1 - opening school facilities to the community at large for use 
after school hoxirs and on weekends 

2- providing adult education courses . . ji 

3- other (specify) hn£.-C.Kn^ 5^ Pa^4^r\\ proj t^cj- ^ 4^1 ^To^ ^if^^^ 



ERIC 



25.0 rii>ilGT EViiLUATION 

25.1 Project mentions description or dissemination of the bilingual I O O il / O 
program throtigh: 25.1 J| ^1^1 / _ 

1 - newspaper articles 

2- x*adio programs 

3- TV programs 
A-video-tapes 

5- films 

6- visitors to observe the pi^ogram 



• Various r.sdie were utilized In the dissemination of project Information 
Including nevspapsr articles, school bulletins, conminlty bulletins, presentations 
to service clubs and civic organizations, and staff presentations to schools * 
outside the district. v • • 

A highlight was a television program presenting the various aspects of 
the bilingual program. This television program was sponsored by the Title III 
office of the California State Department of Education. 

The bilingual students were invited to participate In » cultural activity 
at the four-county-sponsored Conference on Education In Century City, California 
on April 28, 1970. 

The project received over eighty visits from Interested parents, teachers, 
administrators, college students, state educational representatives, and other 
Title VII project staff members. In addition, approximately 125 requests for 
copies of the pilot project proposal were received by. the bilingual office. 
Requests emanated from various areas, including one from the Minister of Education 
In Lisbon, Portugal. 

The bilingual office received numerous requests! for the translation Into 

Portuguese of various school forms such as report caris, parent conference forms, 

-i 

PTA newsletters, psychological referral forms, etc. ' 
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25.2 Project's ixapact: 25.2 i i S 

1 - Project mentions tlmt other classes in the school, but ' 
not in the prograa have picked up raethods or i^aterial froa 

the bilingual progran 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- Pro;5ect mentions tliat a Universiiy has instituted teacher Sfc'C^ /-t^t-O)^ 
tiraining courses in bilingual education to meet staff devel- ,jt 
opment needs / i ^ 

26.0 HOLE OP EVALUATOrv 

26.1 Evaluator has field tested, on a group of children who are of 

the same language, culture and grade levels as the children in i /i n \ 

the bilingual program: 26.1 l j#l|3j H 

0- not mentioned 

1 - published measures 

2- staff developed measures 

3- staff translations of published neasoires 
^■-staff adaptations of published measiures 

26.2 Evaluator has personally observed students in the program: 26.2 3 _ 

0- not mentioned ^ 
no-never 

1- once or tvdce during the year 

2- ,-nore than t«ice ,p 5 j,Ve.<lu.\«ji , 

26.3 EvalTiator has met with teachers: 26.3 

0- not nentioned v » l 
iio-never b+^»v^eS aS ei.'TOI-o.V Or«wp 

1- once or tvace during year S-t-v) CX" O-V v>>€.S ^lrv^rw>aVVy 

4.-other (specify) 

27.0 EVALUATION PROCEDURE 

27.1 0-riot specified 27.1 ^ 

1- A con5)arison group has been chosen * 

2- A comparison group will be chosen 

27.2 0-not specified (marl: all thst apply) 27.2 l| 3 

1- Pre-Losts have been given to project group or sample 

2- • " will be " » 

3- Post-tests have been given to project group or sample 
A- " will be " " 
5-Pre-tests have been given to comparison group 

• 6- " will be " " 

7- Post-tests have been given to comparison group 

8- " \all be " " 



